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Abstract

Over the last decade, educators, administrators,
and parents have become increasingly concerned
regarding the identification and appropriate placement
of children with serious emotional disturbance.

These

special individuals need a variety of services to
enable them to function at their greatest level in the
school system and in the community.

The literature

suggests that there are differences in the availability
of programs in various school divisions and communities
which may contribute to a child being prematurely
placed in a residential treatment facility.

Through

surveying members of eligibility committees in various
areas of the state, both urban and rural, this study
has discovered that professionals in rural school
divisions were more likely to refer a child for
placement as well as to score the child as having more
severe behavior problems than the professionals in the

urban school divisions.
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Criteria for the Removal of Children with Serious
Emotional Disturbance From the Public School System

Over the last decade, educators, administrators,
and parents have increasingly become concerned
regarding the identification and appropriate placement
of children with serious emotional disturbance.

The

ideal special education program would have a specific
set of criteria to be met before a child could be
diagnosed as being seriously emotionally disturbed.
However, such is not the case in a majority of school
systems.
stringent

Even if a particular school system does have
criteria for the diagnosis of SED, that does

not necessarily mean that schools in other states or
even another school system within the state would agree
with the label.

Kavale, Forness, and Alper (1986)

noted that there is no clear definition of SED and the
criteria which must be met for SED placement vary from
state to state.

This lack of consistency, then,

implies that the local education agencies must
interpret the definition to the best of their ability
in order to ·identify and serve the SED population as
effectively as possible.

In a report to Congress by

the U.S. Department of Education (1986), SED students
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were classified as the most frequently "underserved
population" with the most complicated needs.

The lack

of consistency among SED criteria and diverse
interpretations of definitions certainly contribute to
the under-identification of the population.
The federal definition of SED as stated in Public
Law 94-142 reads as follows:

SED means a condition

exhibiting one or more characteristics which must be
exhibited over a long period of time and to a marked
degree, which adversely affects educational
performance.
subjective.

This definition is clearly very
The characteristics and criteria which

must be met are: 1) an inability to learn which can not
be explained by intellectual, sensory, or health
factors, 2) an inability to build or maintain
satisfactory interpersonal relationships with peers and
teachers, 3) inappropriate types of behavior or
feelings under normal circumstances, 4) a general
pervasive mood of unhappiness or depression, or 5) a
tendency to develop physical symptoms or fears
associated with personal or school problems.

The term

SED also includes children who are schizophrenic, but
it does not include those labeled as socially
maladjusted unless it is determined that they are
seriously emotionally disturbed as well.

As one can
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see, even these criteria are vaguely written. It is
then left up to the administrators and teachers to
interpret the definition as they see appropriate
{Tibbetts, 1986).

The Virginia State Board of

Education (1994) employs the federal law as well as the
criteria that at least one of the stated behaviors be
exhibited over an extended period of time.
Also under the legislation of PL 94-142, all
students with disabilities are guaranteed a free
education in an appropriate setting.

If a child is

extremely aggressive or is unable to function
sufficiently in a public school classroom, whether it
be the regular classroom or a special education
classroom, the school is required to pay for that child
to be educated in an environment more appropriate for
that particular individual's needs.

Therefore, if a

highly aggressive student with serious emotional
disturbance is uncontrollable in the public school
system, it is that school district's obligation to pay
for the child to be placed in a residential or day
facility.
Once a child is identified, the task is to find an
appropriate setting in which to place the student.
Children with emotional disturbance are often
aggressive and exhibit a variety of acting-out
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behaviors.

Their problems are usually compound,

involving mood, as well as emotional and behavioral
problems (Mattison & Gamble, 1992}.

With today's

movement towards full inclusion, which involves the
integration of special education students into regular
classrooms, the multi-disciplinary teams must be
extremely cautious when considering placement for these
children.

Even though the trend is to try to

incorporate special education students into regular
education settings as much as possible, some children
with emotional problems are unable to adjust and become
more aggressive or have further declines in behavior.
Approximately one-half of all students with serious
emotional disturbance are served in special education
classes in regular public schools but have little or no
instruction in regular classes.

Many others are in

alternative school settings (Kauffman et. al, 1987}.
If these students with SED are being placed in
their least restrictive environment, then, placement of
a large number of these children with their non
handicapped peers is not possible.

The special

education classrooms are then used to teach children
who are emotionally disturbed not only academics but
also social skills and positive peer relations
techniques as

well.

Although this self-contained
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placement signifies a more structured environment, the
services provided still may not be enough for some SED
students.

Counseling, guidance, and a highly

structured environment such as that found in many
residential or day facilities may be necessary to
enable the child

with SED to function more

efficiently.
The question that must eventually be asked is who
decides when a child must be removed from the public
school system and placed in a more intensive
educational/treatment center?
are labeled as

11

Because these children

underserved 11 by the educational system,

definitional adjustments need to be made and a clear
list of criteria for removal needs to be set forth.
SED criteria are essential to protect the safety of the
SED child as well as his or her peers and teachers.
Difficulties with the Classification Process
Because of the growing concern regarding the
identification and treatment of students who are
seriously emotionally disturbed, researchers are
beginning to address problems associated with this
process.

Hundert, Cassie, and Johnston (1988)

addressed the issue of identifying these children and
questioned how this population is being classified.
They stated that SED children are going to pose a
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substantial challenge to the system not only in correct
identification but also in a selection of treatment
whether it be in a day program, a special class,
outpatient treatment, or placement in a residential
facility.
When trying to classify these children, data
suggests that there are two major problems: 1) great
variability in the application of identification
criteria (Hallahan, Keller, & Ball, 1986); and, 2) a
heavy reliance on subjective data in identifying
seriously emotionally disturbed students in public
schools (McGinnis, Kiraly, & Smith, 1984).

These

reports support the fact that misidentification or lack
of identification is a problem which needs to be
addressed and an appropriate course of action be
planned.
Service Delivery
Even though all school districts receive state and
federal assistance, an enormous difference exists in
the services available in various areas across each
state.

The literature suggests that urban areas can

offer students with emotional disturbance more services
than can rural school districts.

The rural areas tend

to lack qualified ED teachers and, therefore, fail to
fulfill the needs of students with serious emotional
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disturbance (Helge, 1979).

Beare and Lynch (1983)

surveyed 156 school directors regarding ED services and
found that rural systems have fewer as well as a
smaller variety of options available for ED students.
They discovered that if a rural area had a resource
room, an urban area usually had both a resource room
and a self-contained classroom in addition to an
alternative school program.
Lack of services in the schools is not the only
area in which children with SED are being deprived.

A

great number of these children need mental health
services but they are not received.

Because there are

no statistics regarding the number of students who
receive mental health or related services, it is
difficult to determine who needs more services.

Dwyer

(1990), however, discovered that 60% of school systems
provide no mental health services at all, not even
under a contracted psychologist.

If it is known that

these students need counseling, the school systems must
take the appropriate steps to provide those necessary
services.
Because rural areas lack a range of service
options for students labeled as SED, these school
systems tend to over-rely on residential care
placements which often remove the child from his or her
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community (Forness, 1988).

In 1986, approximately

55,000 children were placed in residential mental
health facilities {Select Committee on Children, Youth,
and Families, 1989) but recent surveys reveal that this
out-of-home placement for many children with SED may
not have been necessary.

Behar (1990) states that up

to 50% of these children are placed in these facilities
simply because their home communities lack the services
to help them.
Behavioral Characteristics of SED
Peterson, Zebel, Smith, and White (1983) surveyed
400 teachers

of children

with emotional disturbance

and found that those children placed in residential
settings were no more disturbed

than those who were

being served in less restrictive environments such as a
resource room or a self-contained ED classroom.
Similarly, Bullock, Zager, Donahue, and Pelton (1985)
found that although some differences exist in the
behavior of students in more and less restrictive
placements, a significant amount of behavioral
overlapping also occurs.

Does this signify that SED

children are too quickly being placed in residential
facilities or does it imply that some of the
individuals in the public schools are, in reality, too
threatening to be there?

Criteria for SED
16
In a study completed by The Department of Child
and Family Studies comparing the characteristics of
children with serious emotional disturbance in school
and residential settings, the students in the
residential facilities had more conduct disorders than
those in public school programs. They were also more
likely to have been in residential placement or foster
care, or to have had trouble with the juvenile court
system than SED children remaining in the schools
(Silver et al, 1992).
One component of a residential treatment center
which makes it effective is its social structure.

The

Spaulding Youth Center in Northside uses a strict
behavior modification program to "transform
disorganized lives into organized ones" (Reynolds &
Birch, 1982, 299).

The Texas Education Agency (1990)

inspected their criteria for placement in residential
settings such as the Spaulding Youth Center.

The

agency's dominant reasons for placement were severe
behavior problems such as suicide attempts, violence,
and aggressiveness. · In addition, all other alternative
treatments had either failed or were not available
within the area.
In a study completed in the state of Virginia
regarding school-age SED children and the systems of
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care in which they were placed, some interesting data
was discovered.

Singh, Landrum, Donatelli, Hampton,

and Ellis (1994) observed that during the 1990-91
school year, 73% of SED students who were hospitalized
had been in similar treatment centers previously.

When

inquiring about the reasons for referral, the following
percentages were calculated.

Thirty-seven percent of

these children were hospitalized because they were a
threat to themselves and to others, twenty-three
percent were referred for behavior problems, twenty-two
percent because of threat to self alone, and twelve
percent because they posed a threat to others.

This

data supports the assumption that children with
emotional disturbance are primarily institutionalized
for the harm they may cause to themselves or to others
in their immediate environment.
The dilemma of differing definitions and criteria
for identifying students with SED causes several
problems.

First, there may be difficulty in diagnosing

the children, and in turn, treatment is delayed.
Second, once a child is labeled, the type of
intervention necessary must be addressed.

Also,

because of the inconsistent definitions, some children
may be eligible in some areas or states and not in
others.

Finally, the question arises regarding which
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children may or may not be a threat to themselves or to
Because no set criteria exists to help

others.

professionals determine who must go to residential or
day programs and who may safely stay in the public
school system, this decision is made subjectively by
the educators and administrators.

Subjectivity and

clinical judgement place professionals in a difficult
position.

If an incident does occur, the school system

is responsible and negative repercussions may fall upon
that school system.
Statement of Purpose
The question which must be addressed is to what
extent does an SED child have to display negative overt
behaviors before the school determines that residential
placement is necessary?

The purpose of this study,

then, is to answer precisely that question.
The literature suggests that there are more
options for placement of students with serious
emotional disturbance in urban areas than in rural
areas.

Therefore, it is further hypothesized that in

urban areas, students will be less likely to be
referred to residential facilities because less
restrictive options are available.

This difference may

exist even though SED students in urban areas may
exhibit the same characteristics at the same level of
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severity as those in rural areas who are referred for
residential placement.
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Method

Subjects
The subjects used in this study were the members of
multi-disciplinary committees which make decisions regarding
the placement of students with serious emotional disturbance
in the state of Virginia.

The school divisions used were

selected from the current Virginia Educational Directory on
the basis of geographical location (i.e., eastern, western,
northern,and central Virginia) and relative size (i.e.,urban
vs. rural).
Procedure
A letter was written to the appropriate administrative
offices to gain permission to complete research in each of
the school divisions selected.

Once permission was granted,

the team leader of each placement committee was given
surveys to distribute among the committee members.

Each

member was asked to complete the survey on his or her own
and return it directly to the researcher.
Each of the divisions were coded so as to ensure
that each team's responses were grouped together.
Participants were assured that their responses would be
anonymous.

No information which might identify the

committee member, school, or school district has been
disclosed.
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Instrument
The instrument which was used in this study was a
likert scale regarding hypothetical children with emotional
disturbance.

The subjects rated the severity of each case,

with one being the least severe and five being the most
severe.

In addition, the subjects determined whether or not

the child should be referred for residential treatment.

The

instrument consisted of six cases, each developed to
represent common characteristics of SED children as found in
the literature reviewed.

The cases all involved males

because they are more often referred for SED services than
females.

A field test was conducted with the instrument in

a school district which was not used in the study.
Data Analysis
A Pearson-r correlation was used to compare group means
between the urban and rural divisions.

Also compared in the

analysis was the extent professionals on the multi
disciplinary teams across school divisions agreed.

After

completion of this comparison, figures depicting the results
were drawn to illustrate each of the comparisons made in the
study (see Figures 1-9).
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Results
Demographics
Twenty-two letters were sent to superintendents of
school divisions, both urban and rural, across the state of
Virginia requesting to use their respective divisions in the
research.

Of the letters to the superintendents, seven

responded positively regarding the research.

Upon

receiving permission to conduct research, the eligibility
committee chairperson for each school division was contacted
and sent the surveys for their committee to complete.
Seventy-six percent (n=37) of the surveys were returned and
all were usable in the study.

Eighty-six percent (n=30) of

the surveys sent to the rural districts were returned and
one-hundred percent (n=7) of those sent to the urban
district were returned.

The individuals who completed the

surveys were special education department chairpersons,
psychologists, social workers, nurses, guidance counselors,
special education teachers, and speech language
pathologists.
Descriptive Statistics
A total of thirty-seven surveys (76%) were received.
Thirty (86%) were received from the rural districts and
seven (100%) from the urban district. The following number
of surveys were received from each profession: department
chairperson-6; psychologist-6; social worker-5; nurse-5;
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special education teacher-?; guidance counselor-5; and
speech pathologist-3.
Scores were computed for each survey.

All surveys were

totaled and then combined to produce the grand means.
Urban and rural means were computed for each case and they
are as follows: Case l)urban 2.4, rural 2.6; Case 2)urban
3.7, rural 4.1; Case 3)urban 4.2, rural 4.4; Case 4)urban
2.7, rural 2.8; Case S)urban 4.5, rural 4.4; and Case
6)urban 3.8, rural 3.9 (See Figure 2).

The rural divisions

scored all of the cases highest with the exception of Case
5.

Each of the separate professions were evaluated in the

same manner.

Following each case there was a question

regarding referral as well.

Referral rates were combined to

reach percentages for each case by both urban and rural
districts (See Figure 1).

The rural divisions referred the

individuals in the cases more often than those in urban
divisions with the exception of Case 5 and Case 6.
Correlations
Pearson-r correlation coefficients were computed
between urban and rural group means and group means for each
individual profession on each of the six cases.

The

correlation between the urban and rural divisions was .9804
which is significant at the .001 level of confidence.
Because the study was small, only a few of the professions
correlated with one another.

The nurses and the guidance
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counselors had a coefficient of .9619 which is significant
at the .01 level of confidence.

The guidance counselors

also correlated with the special education teachers with a
coefficient of .9184 which is significant at the .01 level
of confidence.

The highest correlation among professionals,

however, was between the special education teachers and the
speech language pathologists with a coefficient of .9877
which is significant at the .001 level of

confidence.

There were no other comparisons between the professions that
were statistically significant.
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Discussion
Beare and Lynch (1983) and Forness (1988) suggested
that because of the different services and facilities
available in urban and rural areas, some small school
divisions may have to refer students for residential
placement more frequently.

Upon analyzing the data gathered

in this research, however, such was not necessarily the
case.

On two of the cases in the survey, the urban district

was more likely to refer the child for placement and scored
him higher on the rating scale than did the rural districts
(See Figure 1 and Figure 2).

This may have occurred because

of oddities in the cases or contaminated responses.

Even

though this occurred on two of the cases, in general, the
rural districts tended to rate the children as more severe
behaviorally and to have a higher rate of referral.

This

may be because the larger districts have more students and,
therefore, have more students with emotional disturbance.
Thus, what may be seen as a large problem in a small
district, may be an everyday occurrence in the urban
district.

These differences, however, are too small to be

statistically significant. In fact, the scores between the
rural and urban school divisions are highly correlated.
They follow very similar patterns on the graph (See Figure
2) •
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cases the most severe and the psychologists rated them as
the least severe (See Table 1).

This may be due to the

teacher spending more time with the student everyday and
seeing the behaviors and frustrations that the psychologist
does not see during the evaluation.
In comparing the urban and rural psychologists and
special education teachers, urban professionals rated the
cases as more severe than did the rural professionals (See
Figures 4 and 5).

Overall, the rural professionals rated

the case as more severe except within these two professions.
This again, may be due to number of students they see and
the amount of time they spend with the students.
Peterson, Zebel, Smith, and White (1983) surveyed four
hundred teachers of students with emotional disturbance.
They found that the teachers in their survey believed the
children placed in residential facilities to be no more
disturbed than the children in their own classrooms.

This

may be the reason some of the cases in the study were scored
higher but were not referred for placement.
Of those cases, the ones that were scored the highest
were Case 3, Case 5, and Case 6 {See Appendix B).

The

characteristics of the child in Case 3 were a depressed
affect, self abusive behaviors, and poor interpersonal
relations.

The child in Case 5 exhibited severe
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behavioral problems, signs of depression, had previously
attempted suicide, and had written and spoken about killing
other children.
withdrawal.

The last child in Case 6, exhibited social

He continuously was writing about guns and

murder and he was physically aggressive with other children
(See Table 2).

Singh, Landrum, Donatelli, Hampton, and

Ellis (1994} found that thirty-seven percent of

children

with emotional disturbance were hospitalized because they
were a threat to themselves and to others, twenty-three
percent were referred for behavior problems, twenty-two
percent because of a threat to self alone, and twelve
percent because of a threat to others.

The behaviors in the

cases that were rated high on the instrument are closely
cogruent with those mentioned in the above study.
There are several limitations in this study which
should be identified.

First, the sample size was small.

Although thirty surveys were used from the rural divisions,
only seven were received to represent the urban divisions.
Also, when comparing the professions between the urban and
rural divisions, the researcher must remember that those
figures can represent anywhere from one to five persons.
The instrument is another limitation.

The survey was

developed by the researcher and only consisted of six cases.
The validity and reliability of the instrument is
questionable because it is not a standardized instrument.
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Time was also a limitation of this study.

Many large school

divisions have strict policies for gaining approval to
conduct research which can take up to eight weeks, resulting
in the small sample size.

Because of the mentioned

limitations, the results of this study are not
generalizable.
Future research needs would include a larger sample
size.

Also more cases on the instrument may improve its

validity and reliability if field tested properly.

The

researcher would certainly need to survey a larger number of
urban school divisions and incorporate enough time into the
time line to allow for research approvals.

The researcher

may also want to survey several eligibility teams within the
same division to verify that the responses are typical of a
division of that particular size.
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APPENDIX A

206A St. George St.
Farmville, VA 23901

Address
of Facility
Dear Sir:
I am a graduate student at Longwood College
currently enrolled in the Master's of Science program
for special education.
I am currently working on my thesis regarding the
removal of students with serious emotional disturbance
from the public school system and being placed in
residential treatment facilities. A comparison will be
made between urban and rural school divisions and their
respective criteria for the removal SED students. The
research involves a short questionnaire to be completed
by members on a placement team. No personal contact
with the students or the personnel in question is
necessary.
I am requesting permission to use your school
division in my research. I assure you that your
division will not be named in this study nor will any
of the participants be identified. If you choose to
allow me to conduct my research in your school
district, please send me the name of the chairperson of
your placement committee so that I may discuss this
project with him/her directly.
Thank you for your consideration.
Sincerely,

Becky Flippin
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APPENDIX B

***

When completing this survey, please consider the
services and options available in your school district
for children with emotional disturbance. This includes
any day programs or alternative placements which may be
available in your area. Please rate the cases as to
the severity of each child with 1 being the mildest and
5 being the most severe. If you wish, you may write
the placement you would suggest beside each case.
Professional Title: --------------------

CASE 1
John is a 7-year-old boy who was referred to a school
psychologist because of severe behavior problems
reported by his first-grade teacher. Though John
appears to be quite bright, he is very inattentive and
disruptive in class. His teacher reports that he looks
angry much of the time. He often scribbles on his
papers and refuses to do his work in class. On the
playground, he often fights with other children and
hits and kicks them.
1

2

3

4

5

Would you recommend this child for residential
placement?
no
yes

CASE 2
Chris is a 10-year-old with an extensive history of
emotional and behavioral disturbance. He can be very
impulsive and rejecting of others when things do not go
his way. Low self-esteem and a strong sense of
vulnerability cause him difficulty in maintaining
relationships and in negotiating his social environment
when he has a conflict or problem. There have been
numerous suspensions from school for temper outbursts,
verbal abuse, and fighting. Chris has a history of
previous hospitalizations and has recently been
stealing money from his parents and threatening to hurt
his younger half sister.
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1

2

3

4

5

Would you recommend this child for residential
placement?
no
yes

CASE 3
James is a 10-year-old boy who is friendly and
cooperative but presents with a depressed affect. He
rarely smiles. He appears to feel discouraged about
his future. He then appears bored. He tires easily and
he is easily irritated. When he gets frustrated, James
engages in self-abusive behaviors such as banging his
head on the wall or a desk or giving himself paper cuts
and squeezing the cuts to make them bleed. He rarely
engages in interactions with his peers.
1

2

3

4

5

Would you recommend this child for residential
placement?
no
yes

CASE 4
George does not get along with the other children in
class. He has no friends and he often strikes out and
hits his classmates. He is especially disruptive
during our 1 1 conversation time 11 and story periods. He
has refused to participate in a class activities such
as the puppet show we put on for the parents. He often
has temper tantrums during school hours.
I sometimes
do not know what he wants and this seems to provoke the
tantrum. His teacher reports that George does not want
to go to school and that it is sometimes difficult to
get him to go to school.
1

2

3

4

Would you recommend this child for residential
placement?
no
yes

5
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CASE 5
Andy is an 8-year-old boy who was referred for
placement. Andy has been fairly successful
academically; however, he does exhibit behavior
problems. He has difficulty accepting responsibility,
exercising self control, observing rules and
regulations, and being courteous. In the first grade,
Andy was threatened by another student and was put on
Prozac for depression. Later, the Prozac was
discontinued and he was put on Ritalin. Andy tried to
kill himself once having flung himself out of a tree
because he said, "I have no playmates". Andy has also
been recorded as threatening other children's lives.
He has written as well as spoken about killing another
child.
1

2

3

4

5

Would you recommend this child for residential
placement?
no
yes

CASE 6
Jacob is a seven year-old boy who is socially withdrawn
from his classmates. He rarely speaks out in class and
seems to have no friends. Jacob draws pictures of
killings, guns, and writes stories of blood and guts in
his journal. There has only been one in school
incident with him acting out and this involved him
biting a girl in the class when she wouldn't let him
use her markers. He is currently on Ritalin.
1

2

3

4

Would you recommend this child for residential
placement?
no
yes

5
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Table 1

.....

Severity Across Cases

s:I'

Professional Means in Rank Order
Case I
Urban

Dept. Head3
Nll'1e 3

Sped. Tchr.2.5

P�h 2
Social W. 2
Guidance 2

Rural

Case 2
Urban

Rural

Depl Head 3
Uune 3

Dept Ho!3d4
Psychologist 4
Social W. 4
Sped. Tch 4

Sped. Tch. 4.4

Depl Head2.6
Sped. Tcbr.2.6

Hune 3
Guidance 3

SpeechP. 4.3

Social W. 2.5

Guidance 4.3
Nllrle4.3

Case3
UrbRtl

Sped. Tch. 5
Guid:mce 5

Hune4

Pry,:h. 4
Social W. 4

Dept. Head 3

Rural

Case4
Urban

Rural

Case5
Urban

Rtnl

Case6

-

Urban

Rural

Social W. 4.8

Dept. Bead 3
F1y�h 3
Sotial W. 3
Sped. Tchr. 3

Social W. 3.5

Paych - 5
Soci.el W. - 5
Sped. Tchr. - 5

Dept. Hea64.6
Sped. Tchr.4.6
SpmhP.4.6

Sped. Tclr.4.S

Sped. Tcbr.4.-5

Sped. Tclr.4.6

Hune 2
Ouida!ce 2

Dept. Head3.4

Dept. Head4

Guidance 4.5

Ouidance4.5
Nane4
SocialW. 4

Guidam45

Pl}"Ch. 4.4

Psych. 3
DeplHead3

Speech f. 1.3

Nin<! 4

Guidance 4

Nixie4.5
Ouidance 4.5

Ouiclance 2. 8

.,

Fsych l4

Dept. Head4

Dept Head4.4

Sped Tchr.2.6
SpmhP. 2.6

Nurn4.l

Nune4

SptecbP. 2.3

Social W. 3.8

SpeechP. 4

Nune2.5

SociaW. 3.8

Dept. Hu,il.3

Pl}"Ch. 3.6

Psych. 3.8

Psych. 2.4

Psych. 3.2

.,

Sott.alW. li
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Table 2
Behavioral Characteristics in each Case

Case 1

Case2

Case 3

Se7ere behavior problems
Inattentive and disruptive
Physically aggressive

Impulsi•;e behavior
Low self-esteem
Poor interpersonal relations
Physically aggressive
Previous hospitalizations
TIJl"eatening to siblings

Depressed affect

Case 4

Case 5

Poor interpersonal relations

Physically aggressive
Inattentive and disruptive

Severe behavior problems

Symptoms of depression

Previous suicide attempt
Oral and verbal threats to harm
others

Self-abusive behaviors
Poor interpersonal relations

Case 6

Social withdrawal

Physically aggressive
Continuous writing and drawing
about blood and rilJ..l!"der
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FIGURE 3
Behavioral Severity Across Cases
Mean
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FIGURE 4
Behavioral Severity Across Cases
Mean
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FIGURE 5
Behavioral Severity Across Cases
Mean
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FIGURE 6
Behavioral Severity Across Cases
Mean
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FIGURE 7
Behavioral Severity Across Cases
Mean
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FIGURE 8
Behavioral Severity Across Cases
Mean
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